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What Skills Are Covered in Focus on Reading Strategies?
The following standards-based literacy skills are covered in the six workbooks for

students in grades 3-8.

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8
Focus on Reading Strategies Level C Level D Level E Level F Level G Level H
Reading
Analyze Plot Structure v v v v
Analyze Tone v
Articulate Author’s Perspective v
Compare and Contrast v v v
Describe Mood v
Determine Main Idea v v
Distinguish Fact and Opinion v
Distinguish Point of View v
Draw Conclusions v v v
Examine Theme v v v v
Find Relevant Details v v v
Interpret Symbolism v
Make Connections v v v v v v
Make Inferences v v
Practice Active Questioning v v v v v v
Predict v v v v v
Recall Facts v v v v v v
Recognize Cause and Effect v v
Recognize Persuasive Techniques v v
Sequence Events v v
Summarize v v v
Understand Characterization v v v v v
Use Prereading Strategies v v v v v v
Use Visual Mapping v v v v v v
Writing
Write a Friendly Letter v v v v
Write a Prediction v v v v
Write an Interview v v v v
Write to Describe v v v v v v
Write to Entertain v v v v v v
Write to Explain v v v v v
Write to Inform v v v v
Write to Persuade v v v v v
Write to Summarize v v v v
Vocabulary
Analyze Multiple Meanings v v v
Build Vocabulary v v v v v v
Classify Words v v v
Identify Parts of Speech v v v v v
Recognize Base Words v v v v v
Understand Prefixes & Suffixes v v v v v
Understand Synonyms & Antonyms v v v v v v
Use Context Clues v v v v v v
Use a Dictionary v v v v v v
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The following strategies are covered in the six workbooks for students in grades 3-8.

Previewing Knowing How Words Work
10 most important words Create a scenario using target word
Analyze title Create sentences with target word
Anticipation guide Frayer model
Brainstorm Identify synonyms
Framed sentence Identify word parts
Knowledge chart Knowledge rating checklist
KWL chart Provide examples
Make connections prompt Rewrite definitions
Predict based on introduction Student VOC strategy
Predict based on key words Use context clues
Prediction chart Use dictionary
Prior knowledge prompt Word parts chart
Probable passages
Monitoring
Self-Questioning Check for understanding multiple-
Think-along questions choice questions
Review activities
Making COnnections Think-along questions

Make connections prompt

Metacognitive statement Summarizing

Op-ed piece 5 Ws organizer
Persuasive essay Plot chart
Think-along questions Retelling chart
Venn diagram Sequence chart
Story frame
Visualizing Story string

Think-along questions
Write newspaper article
Write summary

Cause-and-effect organizer
Character map
Comparative organizer
Diagram

Draw pictures to visualize Evaluating

Frayer model 10 most important words
Hierarchical organizer Characterization chart
Plot chart Character map
Problem/solution organizer Character sketch
Semantic map Think-along questions

Sequential organizer
Series of events chain
Spider map

Story frame

Story string

Venn diagram
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How Is Each Lesson Organized?

Each lesson in Focus on Reading Strategies has six sections. Students will use multiple
strategies as they complete the activities in each section. The variety of activities addresses
multiple learning styles.

TS (RN Y b e s 2 1 KR /) Direct instruction in this section accesses prior

knowledge and builds background knowledge to provide a framework for deeper
understanding of the reading selection in the lesson. Research shows that readers are
in a better position to understand what they’re reading if prior knowledge is activated
(Vacca, 2002; Irvin, et al., 1995).

During Reading: Think-Along Questions JIRIJGiilENES )R RIS larst!

throughout the selection to promote active reading. Readers will question what they
read, make predictions, make connections, and practice the featured skill as they
answer the questions and interact with the author’s words. Research shows that
proficient readers keep a constant check on their understanding as they read

(Duke & Pearson, 2002; Irvin, et al., 1995).

After Reading: Read with Understanding MYGER B TOTERINE a0 KOS 6]

practice in the featured skill. The format of this activity is similar to questions included
in state, national, and standardized tests.

N /o SRV 0 (VB 0 TN X TRyl i (e A A featured strategy will be applied

to vocabulary bolded within the selection. Students are encouraged to use this
vocabulary strategy with other words that they identify as difficult as they read.
Research substantiates vocabulary knowledge as an important factor in successful
comprehension (Laflamme, 1997; Barton & Billmeyer, 1998). Building vocabulary will
increase students’ comprehension (Stahl, 1999).

PN Ry o X M Vs O Y i D Y R TN (A Students use visual mapping strategies

with a variety of graphic organizers to practice the skill featured in the lesson.

PN A R o Y N VR A TR W e y ) Reading instruction should make connections

between reading and writing (Duke & Pearson, 2002). Students connect reading and
writing and demonstrate their understanding of the selection through this low-stakes
writing activity. Research shows that low-stakes writing helps readers interact personally
with the text without the pressure of completing a finished piece of writing (Vacca, 2002).

Will Students Have a Chance to Review?

Two Review lessons, one after the first three units and the second after the last three
units, offer students an opportunity to make connections as they practice the skills and
strategies from the previous three units on a new selection.

How Is Listening Comprehension Included?

A Listening Comprehension activity follows each review. The selections for each
listening lesson and directions for presenting them are provided in this resource. These
selections and the activities that follow help students learn to become attentive, active
listeners. Students will make and confirm predictions as they complete the questions
related to the listening selections.
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All About Using the Focus on Reading

Strategies Workbooks

Which Students Should Use the Focus on Reading Strategies Workbooks?

Focus on Reading Strategies workbooks Levels C-H are designed for all students in
grades 3-8. By third grade, students have mastered the cognitive processes of reading. It
is at this point that they need to begin using strategies to master comprehension.

The standards-based skills and reading strategies featured within each unit of the
Focus on Reading Strategies workbooks align to the National Standards for the English-
Language Arts. The Focus on Reading Strategies workbooks are written for students
reading at or near grade level. The interest level and reading level of the selections in the
workbooks are grade-level appropriate.

How Are the Units Introduced?

Unit introductions are provided in this Teacher Guide. Teachers frontload instruction
through discussion, a minilesson, and related standards practice in the teacher guide
before students begin each unit in the Focus on Reading Strategies workbook. In
addition, vocabulary from the two lesson selections in each unit in the Student Workbook
is featured with definitions and offered as reproducible word cards at the end of each
Unit Introduction to prepare students for reading the selections.

Hudd ¢: Practice Active Questioning

Unit focus —

Helections Featured
a1 e Now

Lesson selections < |

Before the Unit
Tnitroddeetion

— Discussion to introduce
featured standard

o - ¥t AR o vt

5 | Gocus on Reading Stategied, Level D



Minilessun
Thee: Flaé Tire

Marerinls
Create an overiesd framsgareney of (e et o papes 1708 s isodol il practics
et pestioning.

Procedure
= Ask stadonts b feid Dl ke of e passae Bxplain thit oo peslers al s
prestinn themsetves abod the ttle or tople ey wee abosil e mmd. Model (link

il renpegies by sbinring yomr tangdus ws wiirio o e gy, § b

AF o vt Fhiwe e i di e o0t ke i sl gredae o gl M m g eoee e

oot i e ater,

Misk-vnl vhe firstsenbimee ul e psssge, wominmling o share e think-lons

g whiw [ s readers pirsethoe uerlve iestiniing g5 By ronel. £ wvider why

eyl vrem T hatkimn ok, Ave Mooy il st ssoihing? O oo’ iscios

stunbents” respanses. Bxplain how hese goestims immodiiely g yon dinking
sl (i drnpedic il et & i Top eniing iie s of i sioey.

* Cotiimane 601 frovadiel aetvee epiestiimng Gy feniing e questions sl Bk e et
s aanl ey stmilents’ mmpnses., N b oy e b Jnlbing s,
ot sty o't fods cumnad grbindougr Wi o0 s babd o b floe e iy e

» Bl (B et b sections and disoes e petive reading questioss. [ mmiber whjy
i juidims ivee saventy, Lvoranler §F bnousill gef Shere WER 0 e dioe ruase Ji
T vk W el gesr? Afer isenssiig tise question, i Bgnrs
[t i el amed LBy e the et Pl godnd [emders ask questioge il Lk e
iewpeet it e stoey. Chaestiime askerd shsidil v distract eders oo He stury

Share an example of o distrueting question. { assder ishif

* Finish the sefection. Have stodents offir active moding questions o0 the siogping
(i B e o udfirm goenl questions. and gaiihe stuilents towand inone
apprepriale questions (7 hey secm o et off treck 1 s oportant (il stusdents
wdime tht all peaders will ot sk the same guestions. Fe sl ask yrestimi bussl
et yoosis: bsekgroneesid koirllie dr ocounections g bie o the Jopic or e uwy
o weud ol vt et That s gtant thiug b swmsemier is ik e quisrion
wonint conl e b i g sl e e,

= Al o the splowrbon, s whnt students Bad diffienlt o belgful sbsi)
SR (RO AR i Bogh s s So0en b o vty queselonbig, i1 iy
s Tk (F n twherfioriug meitl yome rvading, il will continrel gemetive, nelive
apnassnddvened v Al s ransbamind e anired s wdld alve 00 e e b, " il te
B4 wdifant A dneherinplion.

Regrodueible Practive
Invet's B

Ui by meppede Sl puarmutriils oy puttes =260 Ko DI baIr firaciien o wolive
slioning.

T L e,

0 | i o iy St | it

Think-alouds for discussion

Practice related to the featured standard

Vocabulary word cards

S Daly 3 Muc,
i g, ¥
011 .
Ty d his -
0t
B
il Onidley e
(‘nl.y’
the car iy,
0

Teacher-directed minilesson

Diirectivns: Real e passage. In e bt colimn, wiibe quesions yoi luve befor,
aliring, wndl wller redig

emytoong
Driver's Ed el

Tiskrwp Epsang
" Rochedles o said. “You're
lestbingg sname af the oir seep oul of e hoase”

Termctiedhe iaied arciimad and suw ber
oy lmk gl b the Trone duor She
Jierked i Free, and the door skid shul. She
puslieeh s betom, and te ner door slid open,
Migt, Riowlelie prilled off hes Bolwier and lang
I i Book: This shie ook off e rest of the
st aned ber oxygen tank, She gulekly stored
e I e [ocker Beesiche Lhe fronl window.,
Ciritsidhe she coulidsee e atlier dorme boses

Derireg Meacite;

iy Fer npighibsoshoel. Their silver coverings
were shinling o the sunlight,

SHine was sehool todig” What did you
sy Roehelle's dadl asked from his
conputer stalion

“Yobarda sl Tim were ont sicle They
Bath Dk cobds, The rest of ws leamed about
thee histary of our eolony. Then we practiced
Anving & hovererad oo the school doine,
Tt's o gret ot having any grvity! I makes
everyilitng so il fan," Rochelle snswerned.
“lk Lenme chose o emshing! ™

SR, ! What hagpened ™ peked lier
ik

1 pressed the power Buttan on ny
Tuverrradl istesd of grabbiug e power stick.
Mess Yombko had 1o pall the stick for me”

Mt bg”

[P ey "

Bt 1 st Aot At

kayaking

paddling a small fiberglass
or plastic canoe

Thve Kew Gym

promotes

helps the development
or growth of

The New Giym
statistics
facts about a particular subject
that are collected and arranged in
the form of numbers.
The New tiym
yoga
system of exercising by using
special ways of breathing and
holding the body

The Bew iy
fates

predetermined paths for the way
things turn out in the end

Chester

melody

pleasing arrangement of sounds

Chse
alm.—mm....

poses

positions of the body
Teld for a time

The Yew Gym

skippers
captains of ships or boats

S
vigorous

requiring strength and
energy of the body

The S tiym

eavesdropping

listening to others talking
when they do not know they
are being overheard

haunches

the hips and upper part
of the thighs

rush hour

time of day when business
or traffic is very heavy

Chster

L ——

LR p—

Gocus on Reading Shalegies, Level D [ o




Can Students Work Through the Focus on Reading Strategies
Workbooks Independently?

The Focus on Reading Strategies workbooks are written to be completed
independently by students. The direct instruction and clear, detailed directions provide
explanations and practice of important literacy skills and strategies. Response Keys
for introductory activities and workbook lessons follow each Unit Introduction in this
Teacher Guide and can be reproduced for self-correcting.

Student Workbook

= T

W
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tor the hare. While you read, think about the plor, The plot is what

happens in the story. There are many parts of a plot. One pan is the H H
g cvents, Events are the happenings in the storf<Fhigk about your life Explanat|oﬂ O-F th@ f@atur‘ed 5k]”

a5 A story. What would be some of the events in your BE™H<g four
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What About Students Reading Above or Below Grade Level?

Although Levels C-H correspond to grades 3-8, a grade-level designation does not
appear on the workbooks. As a result, students can be provided with a workbook at
a higher or lower grade level based on their individual needs. English-Language Arts
standards cycle up the grades, becoming more challenging as they are based on more
difficult reading material. Therefore, students reading above or below grade level can use
the Focus on Reading Strategies workbooks at their own individual reading level and
still practice grade-appropriate English-Language Arts standards.

While the Focus on Reading Strategies workbooks are designed to be used
independently by students, learning will be enhanced through classroom discussion.
Talking about text, whether teacher-directed or student-to-student in partners or small
groups, extends and deepens comprehension (Duke & Pearson, 2002). Teacher-directed
lessons are recommended for struggling readers and English Language Learners.
Although all students benefit from classmates’ discussion, this discussion is especially
beneficial for struggling readers and English Language Learners.

Blackline masters of graphic organizers used in the workbooks are included at
the end of this Teacher Guide. Use these graphic organizers to help struggling or
disadvantaged readers extend their use of reading strategies and build comprehension in
reading outside their work in Focus on Reading Strategies.

At the end of each Unit Introduction, a Jump Start Vocabulary section lists and
defines key vocabulary. Preteaching this key vocabulary is critical for English Language
Learners, who cannot rely on context clues and general background knowledge to the
extent that their English Language peers can.

How Long Will It Take to Complete a Unit?
With a 30- to 40-minute class period, you should be able to cover a unit in two weeks.
Shown below is a sample plan.

Day 1: Unit Introduction and Minilesson
Day 2: Complete reproducible practice activity and discuss
Day 3: Heads-Up for first lesson and read selection

Day 4: Reread selection and complete Make Sense of Words, Read with
Understanding, and Understand by Seeing It

Day 5: Reread selection and complete Write to Learn
Day 6: Discuss all workbook activities completed for first lesson
Day 7: Heads-Up for second lesson and read selection

Day 8: Reread selection and complete Make Sense of Words, Read with
Understanding, and Understand by Seeing It

Day 9: Reread selection and complete Write to Learn

Day 10: Discuss all workbook activities completed for second lesson

Gocus on Reading Sthategies, LeveD | 11



National Standards for the

English-Language Arts

Together NCTE (the National Council of Teachers of English) and IRA (International
Reading Association) formulated twelve national standards with the vision that “all
students must have the opportunities and resources to develop the language skills they
need to pursue life’s goals and to participate fully as informed, productive members of
society.” These standards do not address specific curriculum or instruction but encourage
varied reading and experiences related to reading. Focus on Reading Strategies offers
a wide range of text and the instruction and practice related to reading, addressing the
following eight of the twelve National Standards for English-Language Arts.

1. Students read a wide range of print and non-print texts to build an understanding
of texts, of themselves, and of the cultures of the United States and the world;
to acquire new information; to respond to the needs and demands of society and
the workplace; and for personal fulfillment. Among these texts are fiction and
nonfiction, classic and contemporary works.

2. Students read a wide range of literature from many periods in many genres to build
an understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of
human experience.

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and
appreciate texts. They draw on their prior experience, their interactions with other
readers and writers, their knowledge of word meaning and of other texts, their
word identification strategies, and their understanding of textual features (e.g.,
sound-letter correspondence, sentence structure, context, graphics).

5. Students employ a wide range of strategies as they write and use different writing
process elements appropriately to communicate with different audiences for a
variety of purposes.

6. Students apply knowledge of language structure, language conventions (e.g.,
spelling and punctuation), media techniques, figurative language, and genre to
create, critique, and discuss print and non-print texts.

10. Students whose first language is not English make use of their first language to
develop competency in the English language arts and to develop understanding of
content across the curriculum.

11. Students participate as knowledgeable, reflective, creative, and critical members of
a variety of literacy communities.

12. Students use spoken, written, and visual language to accomplish their own
purposes (e.g., for learning, enjoyment, persuasion, and the exchange of
information).
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All About Focus on Reading Strategies, Level D

The fiction and nonfiction selections represent a wide variety of
interesting reading for students in grade 4.

Unit 1: Practice Active Questioning

Lesson 1: The New Gym
Magazine Article by Ritu Upadhyay
Lesson 2: Chester from A Cricket in Times Square
Novel Excerpt by George Selden

Unit 2: Compare and Contrast

Lesson 3: Ancient School Days

Magazine Article by Nancy Prince-Cohen
Lesson 4: Trouble from Felita

Novel Excerpt by Nicholasa Mohr

Unit 3: Sequence Events

Lesson 5: What Is a Law?
Web Page by U.S. Government Printing Office

Lesson 6: The Bremen Town Musicians
Folktale retold by Peg Hall

Review 1

Historical Background of the Bicycle
Narrative Nonfiction by Beth Dvergsten Stevens

Listening Comprehension 1

Beyond a Reasonable Doubt
Short Story by Edward Siegel

continued




All About Focus on Reading Strategies, Level D continued

Unit 4: Analyze Plot Structure

Lesson 7: The Tortoise and the Hare
Fable retold by Karen Berg Douglas
Lesson 8: Christmas 1944
Diary Entry by Gertrud Schakat Tammen
(as told to Diana Star Helmer)

Unit 5: Understand Characterization

Lesson 9: The Secret

Novel Excerpt by Patricia Murray
Lesson 10: The Good-bye

Novel Excerpt by Cynthia Mercati

Unit 6: Examine Theme

Lesson 11: The Frog Prince M
Fairy Tale retold by L. L. Owens

Lesson 12: Teevee :"'
Poem by Eve Merriam

Review 2
Traps
Novel Excerpt by Bonnie Taylor

Listening Comprehension 2

Lesson for Today
Short Story by Edward Siegel

......



Unit 2: Compare and Contrast

Unit 2 focuses on Comparing and Contrasting. To compare means to examine how
things are similar. To contrast means to evaluate how things are different. Being able to
compare and contrast information is a critical reading strategy.

Selections Featured
Lesson 3 Ancient School Days by Nancy Prince-Cohen

This expository article provides information about schools in three ancient
societies dating as far back as 400 B.c. The different cultures, as well as the
unfamiliar time periods, provide ample opportunity for students to compare and
contrast information.

Lesson 4 Trouble from Felita by Nicholasa Mohr

This novel excerpt comes from a story about a girl named Felita whose family
moves into a new neighborhood. While reading, students will experience Felita’s fear
and frustration over the neighborhood’s prejudice and resistance to her ethnicity.
Students will be able to compare and contrast Felita’s situation to a time when they,
too, felt isolated or left out.

Before the Unit

Introduction

Explain to students that comparing means looking for similarities, or how things are
alike, and contrasting means looking for differences. Remind the students that comparing
and contrasting is an important reading strategy. List the following signal words on the
board or an overhead transparency and explain that they often indicate a compare and
contrast relationship:

like same but unlike oh the other hand however

Clarify for students that whenever they have used a Venn diagram in the past, they
have utilized the skills of comparing and contrasting.

26 | Bocus on Reading Shalegied, Level D Unit 2: Compare and Contrast
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Minilesson
Which Would You Choose?

Materials

Create an overhead transparency of the text on page 28 to model and practice

comparing and contrasting.

Procedure

Remind the students that comparing and contrasting information shows how items
are alike and different and that good readers think about similarities and differences
to help them better understand a text.

Ask the students to read the passage to themselves. Explain that it is sometimes
helpful to use a graphic organizer to see how items are alike and different.

Review the characteristics listed in the far left column of the chart. Explain that it is
difficult to compare and contrast the two candy bars within the paragraphs and that
the chart will help in sorting out the information.

Model-read the first two paragraphs and ask for student volunteers to identify the
characteristics to fill in the Nutty Nougat column. (Ingredients: pecans, caramel,
chocolate, marshmallow; Shape: rectangular; Package Size: five ounces;

Price: $2.25 each)

Follow the same procedure for the next two paragraphs and the Chocolate Monster.
(Ingredients: chocolate and marshmallow; Shape: circular; Package Size: two per
package; Price: $1.90)

Demonstrate how to compare and contrast the two candy bars by asking the
following questions.

What two ingredients do the candy bars share?
Which candy bar has more ingredients?

Which candy bar is more expensive?

What other comparisons can you make?

Reproducible Practice
Best Friends

Use the reproducible paragraphs and graphic organizer on page 29 for further

practice on comparing and contrasting.

©Perfection Learning®

Unit 2: Compare and Contrast

Gocus on Reading Shategies, Leveid | 27



Which Would You Choose?

Last year the candy bar industry was extremely busy creating brand-

new candy bar varieties. Of all of the newly introduced types, two have

been very successful and remain popular.

The first is a candy bar called Nutty Nougat. It is made of pecans,

caramel, chocolate, and marshmallow. It is rectangular in shape and

weighs five ounces. It is popular because of its chewy consistency and

nutty flavor, but it is expensive compared to most other candy bars and

sells for $2.25 each.

The second successful candy bar is also made with chocolate and

marshmallow, but it has no nuts or caramel. It has a circular shape and

comes in a package of two. This bar is called the Chocolate Monster and

is sold with monster tattoos in the package. It is considered a bargain at

only $1.90.

Both candy bars are incredibly popular and beat out all other new

recipes in taste tests last year. Which would you choose?

Characteristic

Nutty Nougat

Chocolate Monster

Ingredients

Shape

Package Size

Price

28 | Bocus on Reading Shalegied, Level D
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Directions: Read the paragraphs below. Then fill in the graphic organizer to compare
and contrast Jen and Michelle.

Best Friends

Jen and Michelle had known each other for six years. They met in
kindergarten and were now in fifth grade together. Both girls loved
swimming in the summer and skiing in the winter. They were both
good students and each played an instrument. Jen was a drummer, and
Michelle was taking piano lessons. Jen was tall and thin with long brown
hair and a lot of freckles. Michelle was an average height and had golden
blond hair tied back in a ribbon. She wore wire-rimmed glasses, which
accented her beautiful hazel-colored eyes.

Jen was particularly talented with her skiing. She had won several
Junior racing medals and was planning on skiing for her high school team
when she got older. Michelle was more of a recreational skier, but her
talents were evident in her swimming. She held her swim club’s record
for the fastest 50-yard freestyle by an eight-year-old girl.

Despite these differences, the girls got along perfectly. They spent
as much of their free time together as possible and were even placed in
the same classroom at school. Each girl had other friends as well, but
it seemed none were as important to them as Michelle and Jen were to
each other.

Characteristic Jen Only Both Girls Michelle Only

Description

Activities

Unit 2: Compare and Contrast ocud on /eealﬁnq, Smtew, Level D | 29



Jump Start Vocabulary

Preteach key vocabulary to English Language Learners and struggling readers.
Without this preteaching, they may be unable to access the concepts. Important
vocabulary and relevant definitions are shown below. Discuss the meanings and
provide examples. Whenever possible, provide visual clues as well.

Ancient School Days

astronomy: science that studies the motion, size, and makeup of the stars,
planets, comets, etc.

cultures: groups of people that share customs and features of everyday life
medieval: belonging to the Middle Ages

philosophy: study of human thought about the meaning of life and problems
of right and wrong

priest: person of special rank who performs religious rites

toga: loose outer garment worn by citizens of ancient Rome

Trouble
mi hijita: my daughter (Spanish)
P.S.: abbreviation for public school, used to designate different school districts
stoop: small porch or platform with steps at an entrance of a house

tio: uncle (Spanish)
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asfronomy

science that studies the motion,
size, and makeup of the stars,
planets, comets, etc.

Ancient School Days

medieval

belonging to the Middle Ages

Ancient School Days

priest

person of special rank who
performs religious rites

Ancient School Days
mi hijita
my daughter (Spanish)
Trouble

stoop

small porch or platform with steps

at an entrance of a house

Trouble

Unit 2: Compare and Contrast

cultures

groups of people that share customs
and features of everyday life

Ancient School Days

philosophy

study of human thought about
the meaning of life and problems
of right and wrong

Ancient School Days

toga

loose outer garment worn by
citizens of ancient Rome

Ancient School Days

P.S.

abbreviation for public
school, used to designate
different school districts

Trouble
tio
uncle (Spanish)

Trouble
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Response Key

Before Unit 2

Minilesson (Which Would You Choose?)

Characteristic Nutty Nougat Chocolate Monster
Ingredients pecans, chocolate, caramel, marshmallow chocolate, marshmallow
Shape rectangular circular, includes monster tattoos
Package Size five ounces two per package
Price $2.25 $1.90
Best Friends
Characteristic Jen Only Both Girls Michelle Only
. L. tall, thin, brown hair, female, fifth-graders, average height, blond hair,
Description )
freckles friendly glasses, hazel-colored eyes
drummer, award-winnin love swimming and skiing, iano player, record-
Activities ) ’ g play an instrument, good piano piayer.
skier breaking swimmer
students
Lesson 3

Make Sense of Words (page 39)

1. a.

archaeologists

(

Base word  \ Suffix \ Suffix )
archaeology -ist -5

J / /

Meaning N\ /7 Meaning N\ Meaning )

cultures through

material remains

-

the study of ancient

examination of their

one who specializes in

VAN AN

more than one

J

b. people who specialize in the study of ancient cultures through examination of their material

remains

c. Responses may vary.
2. a. “Baa Baa Black Sheep”
b. Parchment is made from the skin of a sheep or goat.

Read with Understanding (page 40)
3. The teacher of the ancient schools in Europe stood in front of the class and listened to the

students read.

32 | ocud on Rza[im; Sh@le«;ie/.t, Level D

Unit 2: Compare and Contrast

©Perfection Learning®



©Perfection Learning®

Response Key continued

Understand by Seeing It (page 42)
Responses may vary; suggested responses follow.

Spartan (Contrast)

1. Students went to school for 23 years.

2. Students wore one chiton for 8 years.

3. Boys formed eating groups called sussitions.

4. Girls went through the same hard physical training as boys.

How they were alike (Compare)
1. Training wasn’t easy.

2. Students were taught to fight.

3. Girls went to school also.

Aztec (Contrast)

1. Some boys were trained to be priests or leaders.
2. Students left school at age 15.

3. Students learned to play musical instruments.

4. Girls learned skills to be good homemakers.

Leddon #

Make Sense of Words (page 53)
What I knew about hopscotch before reading
Responses may vary.
What I know about hopscotch now
It is a game.
It uses chalk.
A person goes forward and backward.
Clues from the text that added to my understanding
“They were having a good time, using bottle caps and keys to toss on the chalked squares.”
“I did the whole ten boxes forward and backward without one mistake.”

Read with Understanding (page 54)
1. Her apartment is on the third floor.

Understand by Seeing It (page 55)
Responses may vary; suggested responses follow.
How Felita and the girls contrast

Felita is new to the neighborhood.
Felita is a different race than the girls.
Felita’s mom speaks Spanish at times.
Felita was afraid to make friends.
How Felita and the girls compare
Felita and the girls like to play hopscotch.
Felita and the girls will go to the same school.
Felita and the girls are all about the same age.
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