McHAPTER1 [X

Overview of Response
to Intervention (RTI)

RTTis a process in which all students Chapter 1 Overview

are provided Kuality instruction and ® Delnition of
behavioral supports in the general Response to
education classroom, while their progress Intervention (RTI)

is monitored at regular intervals. Students @® Description of the
who do not respond appropriately are Multitiered RTI Model
given additional instruction and supports of Support

at greater levels of intensity along with ©® Core Features of RTI

progress monitoring that now is occurring

with greater freuently. Students who continue to be nonresponsive are
given additional instruction and supports and may be considered for
special programs. The basic RTI model, consisting of at least three tiers of
interventions and support, is described below.

The Three-Tiered Model of Support

According to the NXK” K (2005), the application of RT1I is best understood
within the context of a mulitiered preventionXntervention model. There are
many possible variations of RTI models that contain the core components
necessary to impact student outcomes. The 200—" X Roundtable collaborative
workgroup, representing 1—organizations, identified the core concepts asX
application of scientific, evidenceebased interventions in general education;
measurement of studentl$ response to these interventions; and use of

RTI data to inform instruction. X hile schools are able to implement RTI
models containing four and even five tiers of preventionXintervention,
Kuchs and Kuchs (2007) recommend employing a threestiered framework to
implement these concepts. Woth approaches have positives, see next page.)
The advantages of using a threestiered framework is due to the difficulty

of designing more than one tier of preventive intervention that can be
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reliably distinguished in format, intensity, and supports from the other. Kor

the purposes of this book, a threestiered model will be the one most often

suggested. It is illustrated and summarized belowX

Academic Systems

TIER 3 Intensive, Individual
Interventions

Behavioral Systems

TIER 3 Intensive, Individual
Interventions

« Individual students g?%CJA g?%i”‘ « Individual students
* Assessment-based * Assessment-based
* - igh intensity ?Eg/g‘ ?'gc%‘ « - igh intensity
« )} f longer duration * )} f longer duration
TIER 2 Targeted ¢ roup TIER 2 Targeted ¢ roup
Interventions Interventions
* Some students (at-risk) * Some students (at-risk)
» —igh e){ ciency e -igh e{ ciency
* Rapid response ¢ Rapid response
TIER 3 Core Instructional TIER 3 Core Instructional
Interventions Interventions
* All students * All students
* Preventive, * Preventive,
proactive proactive
Students

The National Association of State Kirectors of Special Kducation. (Used with permission)

Tier 1 Intervention

Tier 1 intervention is the delivery of highdXuality instructional and behavioral

supports provided for all students schoolwide. Tier 1 practices are designed

to prevent problems from developing and to ensure that students initially

receive highdXuality instruction and supports to allow them to achieve

expected agee and gradeslevel academic achievement, social and emotional

development, and behavior goals. This tier is characterized by universal

screenings, delivery of researchesupported teaching strategies, and

benchmark assessments. Tier 1 interventions are usually successful for

approximately 80X90X of the student population.

Tier 2 Intervention

Tier 2 intervention is the delivery of highdXuality targeted supplemental

instruction for students who are failing to meet agee or gradeelevel expectations

provided at Tier 1. These students represent approximately 10X15X of the

school population and upon being Kagged for Tier 2, they then receive even

more intensive researchesupported instruction than that in Tier 1, targeted to
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their specific needs, for a period of usually DEFINITIONS
612 weeks. These interventions are
generally provided in a small group setting Universal screening —
within the general education classroom, DR X OO I
using Kexible grouping and differentiated L
instruction from the classroom teacher %%%ﬁ%éﬂ %&% e
or from other Xualified personnel. At Tier S X X PO
2, student progress is monitored more I R I R e R A
freIXIuenﬂ}.r, us.ually at léast once Per week RO 4 I R R R KO
to determine intervention effectiveness. O 0 R X O X O
Students who respond appropriately to IR DRI R ] DX SRR
these interventions may remain at Tier 2 or DRI (G R DX BRI
return to Tier 1 based upon their individual D0 AR ORETRDDARG DR DX
needs. Students who fail to make sufficient X DD D4 DATRR) R XD (RRIIX
progress at Tier 2 will reXuire yet even more DDA DR RO
intense intervention at Tier X. %%%%é’%m@%%%

IX D DA IO X XA
Tier 3 Intervention %@E@%%&%%MN
Tier Kinterventions deliver highdXuality O O O O
1nt.ens1ve .1nter.vent10ns that target .Stu.dent o b
Sk.ﬂl ?1eﬁc1ts with the goal of re@edlatlng I X R O O (DO
existing problems and preventing O DO R N
more severe ones from occurring. Tier
X interventions serve approximately Nlexi—le grouping —
1X5X of the student population who have RSO0 MBI M
significant learning or behavioral needs NMNMNNMNMNNNNWM X
or both, and provide even more intensive D RO X DRI D B
instruction and specialized supports. UG IHALID QL) T

I 0 AR RO I
These are often done by specialists and R O R N D R
delivered in settings outside the general

_ J gener: IXX] IR DDA RO XXX XX

education cla-lssro.om. Stud?nts who fail to MDD DO N
respond to Tier K interventions should be X XN R R D
considered for comprehensive evaluations DO DD XX RO X X DR X
and for special education or other XDRRT VR XD X X DI X (X
programming outside the norm. (NoteRthis O DR 4 0 0 ¢ T D A X
part of the process sometimes divides a XA ERRRI R RO R KRR (X DX
threestiered RTI model into a foure or even X PR T DR D
fivestiered RTI model.) A0 DD AR DX DO D

I R AR X T CAI DDE
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X hile districts have considerable Kexibility (number of tiers, length of time
at each tier, assessment tools, instructional strategies) in determining how
RTI will be implemented in their schools, in order to build a productive RTI
system, the features described below are essentialX

1. Universal screenings. Screenings take place by reviewing recent student
performances on state or district tests or by administering an academic
screening (curriculumebased measurement) to all students in a given grade.
Related behaviors (attendance, tardiness, truancy, disciplinary contacts,
nurse visits) may also serve as screening data and help identify students who
may reluire additional support.

2. High-’ uality classroom instruction. igheXuality instruction is delivered
by Kualified general education teachers in general education settings. The
Kuality of the classroom instruction can be measured by comparing student

Tiers 4 and 5 Are Also
Worth Considering

While this book describes and promotes a three-tiered model of support}
intervention prior to referral to special programs (such as special education,
50}), there are also many good reasons to choose additional tiers and schools
should feel free to do so. Districts can structure the number of tiers that best
Mts their unique school needs. Whichever model is used, three or more, the
district should always have clear entrance and ef{it criteria between each

tier, which is to say they must make clear distinctions between the endpoint
for general education interventions and the point at which special services
begin. Fuchs and Fuchs (2007) recommend three tiers of instruction, with
Tier || being special education evaluation or placement. They recommend the
three-tier model because it}$ di)f cult enough to design three tiers that can

be reliably distinguished in format, intensity, and style. In most cases, three is
sulf| cient to achieve your goals. But every district has di) erent needs, and you
should design yours in a way that is appropriate to your needs.

Fuchs and Fuchs (2007) recommend a 15- to 20-week Tier 2 intervention
period time to assess progress. When students do not make sul{ cient
progress after the Tier 2 intervention, they are referred to Tier [{ interventions
that begin following an instructionally focused evaluation thatl$ conducted in
consonance with the special education multidisciplinary evaluation.
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achievement across classrooms at the same grade level. Instruction and
curriculum is grounded in scientific research that has been proven effective
for most students.

3. Targeted research-—ased instruction and interventions. Researche

based interventions go beyond adapting and accommodating the current
curriculum and are characterized by making a systematic change in delivery
of instruction and supports that have proven effective in addressing the
presenting problem.

4. Continuous progress monitoring. In an RTI model, general educators
assume an active role in the assessment and monitoring of classroom
performance of students, and they do it at regular intervals. “ rogress
monitoring is the scientifically based practice used to assess student
performance and evaluate the effectiveness of targeted, intensive instruction

The Fuchs and Fuchs model is similar to the one this book has put forth,

but our model has a 6- to 12-week Tier 2 duration and a 6- to [{-week Tier [{
duration prior to a special education multidisciplinary evaluation. Each school
district will have to reconcile the model they wish to implement with their
respective state regulations regarding how long to remain in each tier.

The three-tiered model described in this book uses the data collected at Tier
M to determine if a student has responded favorably to additional intensive
interventions in general education. If these students do not respond to
targeted interventions conducted with {|delity at Tier [{, then alfeferral for
alkpecial education evaluation would be warranted.

The three-tiered model described in this book uses the data collected at Tier
M to determine if a student has responded favorably to additional intensive
interventions in general education. If a student does not respond, a more
comprehensive assessment is needed to see if the student has a possible
disability and demonstrates an educational need for special services. The clear
decision point for this model is fnonresponders to Tier |} Some schools may
consider this a three-tiered model, or a four-tiered model with special education
considered as the fourth tier. The rationale for the model posited in this book
is to keep the focus on the skill def{cits of the students (i.e., math, reading,
and social skills) being the driving force of interventions rather than special
education labeling. For e)lample, students may Mist need special education for
reading and general education Tier 2 instruction for math.
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and interventions. It is a fundamental and essential component of the RTI
process. A scientifically validated form of progress monitoring is curriculume
based measurement, or XXX . XXX allows teachers to regularly assess
student performance using brief, simple, global measures. KonseKuently, the
obtained data is used to make instructional decisions.

5. || ecision-making rules. Kritical to the RTI process is the formation of
guidelines by each school to determine which students are not making
sufficient progress or responding to interventions, when to enter or exit tiers,
and when to refer a student for a comprehensive evaluation or consideration
for special education.

6. idelity measures. Kidelity measures are in place to ensure that
interventions are designed and implemented consistently and for a sufficient
length of time to provide reliable data on a studentl$ response to intervention.

7. | ata-—ased decision making. K ecisions are made going forward in the RTI
seluence by constant analysis of information collected on a regular basis
that helps you to identify a student’$ status, need for change, and successes
or failures of interventions. Informed educational decisions are made using
professional Midgment that is based on this sound data thereby reducing the
chances for error and bias in treatment.

Kigure 1. Problem-Solving Cycle

Problem
Identification

Plan Problem
Evaluation Analysis

Plan Plan
Implementation Development
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Two Implementation Approaches to RTI

In order to build a strong RTI system in your school, the following essential
elements must be includedXthe problem solving approach and the standard
treatment protocol. Koth are deployed at decisionemaking points between
the three tiers of preventive intervention. owever, schools usually choose
between the two approaches or use a model that integrates both. The nature
of the problem the student has dictates which approach to use. Kenerally
speaking, the problemesolving approach is the preferred method to address
behavioral skills, while the standard treatment protocol is considered to be
better suited for academic needs.

Pro—em-Solving Approach

This approach addresses the schooll$ systematic reaction to a studentb$ failed
response to a previous intervention by providing a new and more robust
evidencesbased intervention. These interventions are carefully selected to
meet individual student needs. It is a caseebyecase approach that follows a
cycle of stepsiproblem identification, problem analysis, plan development,
plan implementation, and plan evaluation. Kigure 1 depicts the “ robleme
Solving Kycle.

Standard Treatment Protocol

This approach uses standardized protocols, or specific instructional
programs, to address a studentl$ failure to respond to interventions.
Supplemental instruction is consistently delivered at each tier of instruction
for similar problems. Kor example, a school may provide the same
intervention for all students who are not progressing in reading Kuency,
although it does work for some, but not for many others. In other words, it®a
oneesizesfitseall solution that in fact doesnl work for everyone. The probleme
solving approach is more individualized; its procedures for instructing and
assessment are the same for all students in a small group.
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RTI and }|arly Childhood Settings

X hile the mabority of research and implementation of RTI systems has
focused on elementary and secondary educational settings in recent

years, early childhood settings have traditionally implemented many of

the components of RTI (such as screenings, early identification, and early
intervention). X ultitiered preventionXintervention systems such as positive
behavior support (“ XS) have been implemented in early childhood settings
with promising results enedict, orner,X SXuires, 2007; Stormont,

Smith, ¥ ” ewis, 2007). These systems primarily focused on socialeemotional
learning. Recently, RTI has been identified as a way of enhancing intellectual
and academic development and school readiness for young children (Xox,
Karta, Strain, Kunlap,® emmeter, 2009). Using an integrated approach

of “KS and RTI, academic (like early literacy or number sense) and behavior
competence, young children will enter schools better prepared.

Pyramid Model

Xne framework for slotting RTI into early childhood settings is the “ yramid

X odel Rox, Karta, Strain, Kunlap,X emmeter, 2009). This model was originally
designed to address social and emotional competence ox, Kack, X Kroyles, 2005)
and focuses on three components of intervention practiceXuniversal promotion
for all students, secondary preventions for children at risk of social and
behavioral delays, and tertiary interventions for children with intense social and
behavioral challenges (ox, Karta, Strain, Xunlap,® emmeter, 2009).X hile the
focus of this model has been on social and emotional learning, academic learning
and readiness has also become a focus of early childhood interventions.

RTI in {arly Childhood Settings

RTI systems within early childhood settings share the same processes

as in elementary and secondary systemsXscreenings, tiered instruction

and prevention, evidenceebased practices, and parental involvement.
“rofessionals implementing RTI in early childhood settings will have to pay
particular attention to screenings and interventions that are developmentally
appropriate. Kor example, reading skills such as phonemic awareness are
prereluisite to all other reading skills. Screening measures such as XXX will
have to focus on letter naming and sound Kuency rather than oral reading
Kuency. Khildren in early childhood settings will also have to be screened for
auditory and vision problems as well as social and emotional learning.
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McHAPTER 2 [

Universal Schoolwide
Screenings

Universal Screenings at Tier 1

In the RTI model, universal schoolwide

screening is completed in the early fall of Chapter 2 Overview
the school year followed by benchmark ® Universal Screening
screenings in the midterm and spring. Del{{ned

Universal screenings are used to identify ® A Step-by-Step
students whose performances may indicate Universal Screening
further examination. It is considered a Process

Tier 1 practice because it is conducted ® Universal Screening
with all of the students in a given general Big Ideas

education classroom. The hallmarks of an ® Resources

effective screening measure are Mist that;

in addition to helping identify students who reXuire additional consideration,
by screening all the students at the same time, itl§ practical and by following
researchebased procedures, it also yields accurate data. Itl important to

note that while screening measures are not diagnostic tools, they should be
used in conMinction with additional data to avoid misidentifying students.
XXX , mentioned earlier, is recommended for use in universal screenings.

In addition, we recommend that schools double down by using universal
screenings in combination with continuous

progress monitoring. Kor example, monitor DEFINITION

each studentl8 progress in the general

. . L Teacher nomination [
education curriculum, teacher nomination,

and reviewing the existing data, all in order D0 B DA AR K

to more reliably identify students who need %QQ%%N%%N%%
preventive intervention. And itd§ vital that R O P e
schools routinely analyze collected data IR I X 0 R
before screening students with potential X IR R S K O X O
academic and behavior needs. DO XN
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Routine | ata Review

Schools routinely collect tons of data each year on students. A more rigorous
systematic organizing of this data early in the school yearX and using it

in conMinction with universal screening measuresX greatly increases the
reliability of the screening process. This organizing process also helps you

in the early identification process and in the development of schoolwide
prevention efforts. Table 2 provides a list of data on academic and behavioral
indicators that schools must better organize, collect, and interpret to assist in
identifying students who may relfuire additional supports.

Table 2 Sources of [{ ata Used for Screeners

M ata Sources Academic Indicators Behavior Indicator

End-of{{ear Tests

District Assessments

Grade Reports

Attendance

Tardy Reports

Previous School

Records A s
Discipline Contacts X X
Title I, Special

Education, 50} X X
Referrals to Campus X N

Support Teams
X ther

The Six-Step Screening Process

Strong and sustainable systems of RTI relfuire collaboration among teachers,
specialists, and administrators from the onset of implementation. In order

to maximize screening efforts, school leaders must ensure that screening
measures are psychometrically sound and have the necessary validity and
reliability to measure the targeted academic, behavioral, or social skills. School
leaders must also ensure that school personnel who are involved in screening
measures have the necessary training to administer, score, and interpret the
data. In order to be effective, screening procedures must be efficient, scheduled
with sufficient support provided to school personnel, and utilized within the
educational decisionemaking process. In order to effectively screen students for
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further consideration, use the following DEFINITION
sixestep seluence to implement universal

screenings at Tier 1. g %E%%gm%gémm%%%%
Kollow these steps for all grade levelsX g%@?@%&%%&%m

_ _ IR ER I IR R D XU
1. Schedule. Kstablish a regular screening I XX X B R

and benchmark schedule (early fall,

midterm, and spring). In order to

make universal screenings an effective component of the RTI process, it is
important to schedule initial and benchmark screenings well in advance.
Your review of existing school data can be completed prior to the school year
with universal screenings to take place shortly after it starts. X e recommend
that you schedule staff training well in advance of initial administration.
Subseuent benchmark screening should be conducted near midterm and
then again in the spring.

2. Identify. Skill area must be identified (reading, math, behavior). Knsure
that content is aligned with each grade level curriculum. X hile academic
screenings, especially for reading, have been done for many years, the
screening for social, emotional, and behavioral development is not as
widespread. This is a critical component in the RTI process. orner et al.,
(2005) clearly illustrate this rationale with the following excerpt.

“The basic message is that academic and behavioral supports must be
intertwined. Children will not learn to read by being taught social skills,
but they will also not learn to read if good curriculum is delivered in a
classroom that is disruptive and disorganized.” (page X82)

3. Select measure.X hen selecting a measure, ensure that it meets accepted
psychometric standards and that school personnel have adeXuate resources
and training to use it. Numerous factors need to be considered when selecting
a screening measure. Kactors include age and grade of student, skill to be
assessed, number of students to be screened, technology and data collection
tools available, local or state reXuirements, and so on.

4. Screen. All students within the school should be screened; however, certain
students may be excluded if screening is not appropriate (like those with
severelrofound disabilities). Kmploy multiple screening measures such

as progress monitoring data, existing school records review, and teacher
nomination to increase reliability.
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5. [ ata Collection. Systematically collect DEFINITION

and organize data. Schoolwide screening

data can be organized in a variety of ecision rulesy £ Lk
waysK grade, subléct, classroom, or skill. é‘é%é‘?%% %ﬂ&%g%%m
Xomputer programs and commercially X1 4 6 O X R
available software can assist the district XXX R R X O X R X
in this process. X KRR D XK D DI
IR AR X0 ] X R R AT
6. ata Analysis. Analyze data by OXE] (X FRICERRI ) D DX R X A

determining decision rules and

predetermined cuteoff points (such as having the bottom —0X of students
in each grade level, or students who fall below the 16®X2 5% percentile,
identified for followeup progress monitoring or moved to Tier 2) that will
aid in decision making. A checklist entitled Data Analysis Checklist

for Universal Screeners and the Classwide Student Performance on
Universal Screener chart can be found within the reproducible section of
this book on pages 90 and 91.

Motivational Pro—em vs. True { e} cit

Itk often difficult for teachers to tell whether a studentld lack of progress is due
to a motivational problem or a true deficit in a targeted academic or behavior
area. Mifferentiating between the two is imperative because your selection of
appropriate instructional programming will depend on whether the student is
having trouble selfemotivating or whether a skill deficit is the real culprit.

To make this critical distinction, make your own Motivational versus Skill
Deficit Screener. The steps are listed below. It should be done with each student
in each class who falls within the bottom —OX and below the 16®K2.5% percentile.
A Motivational versus Skill Deficit Screener is done by following these stepsX

1. Xompile a collection of small tokens (e.g., stickers, toys) to use as
reinforcers; be sure chosen reinforcers are ageeappropriate.

2. ave copies of the XXX probe (screener) that was administered.
K. Identify students performing at the bottom of each class.

—Nring each student into the testing area individually (you may have
multiple administrators working various sections of the room to allow for
efficient screening).
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5.

10.

Show the student the score he obtained on
the first administration.

. Tell the student, “You earned a score of

(number of digits correct; number of words
correct) on the first administration of this
(math, reading, etc.) probe. I want you to try
again, and if you can beat your score this
time, you can pick something out of the (box,
treasure chest, etc.)”

. Administer the probe using the

standardized directions and time limit.

. Score the probe.

. If the child beats her score, allow her to pick a

reinforcer (probably a motivational problem).

If the child does not beat his score, tell the
student, “Nice try! Thanks for trying so
hard! You did not beat your score this time,”
(likely a skill deficit).

Universal Screening’s
Big Ideas
e School personnel are trained in

administering, scoring, and interpreting
universal screenings.

e Universal screening measures must be

practical, accurate, and efficient.

e They need to be ongoing through the

school year.

e Their data must be considered along with other supporting RTI data prior to

making preventive intervention decisions (e.g., moving to Tier 2).

e Their data must be organized systematically.
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Screening Resources
Universal Academic Screening

National Center on Student Progress Monitoring
httplwww.studentprogress.orgy

The centerld mission is to provide technical assistance to states and districts
and disseminate information about progress monitoring in different content
areas.X aterials on this site are free.

Intervention Central

http:lwww.interventioncentral.orgf|

This website offers free tools and resources to help school staff and parents
promote positive classroom behaviors and foster effective learning for

all children and youth. This website was created by Mm X right, a school
psychologist from Syracuse, New York.

AIMSweb Progress Monitoring and Response to Intervention System
http:lwww.aimswe—comfy

AIX SweblX is a scientifically based, formative assessment system that “informs”
the teaching and learning process by providing continuous student performance
data and reporting improvement to parents, teachers, and administrators to
enable evidencesbased evaluation and dataedriven instruction.

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
http:idi—els.uoregon.edul

The Kynamic Indicators of Kasic Karly ” iteracy Skills (X IXX” S) are a set

of standardized, individually administered measures of early literacy
development. They are designed to be short (one minute) Xuency measures used
to regularly monitor the development of prereading and early reading skills.
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Universal Behavior Screening

The School-Wide Information System (SWIS)

http:lwww.swis.org[

A webebased information system designed to help school personnel to use office
referral data to design schoolwide and individual student interventions.

Systematic Screening for Behavior Disorders (SSBD)
http:www.sopriswest.com}

Keveloped by 1illK .X alkerand erbert .Stevenson,thisresource allows
you to screen and identify students who may be at risk of developing behavior
disorders. The threesstage process makes use of teacher lidgment as well as
direct observation.

Social Skills Rating System (SSRS)

http:)fags.pearsonassessments.comj

Keveloped by Krank X . Kresham and Stephen N. Xlliott, the Social Skills
Rating System allows you to obtain a more complete picture of social
behaviors from teachers, parents, and even students themselves. Kvaluate a
broad range of socially validated behaviorsX behaviors that affect teachere
student relationships, peer acceptance, academic performance, and more.
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XapPENDIX 11 [
Reproducibles

Self-Assessment Planning for Six Step
Universal Screener Implementation

Directlions: In responding to each bulleted item below, use the following rating scale.
Mot Started (N3 In Progress (1P} Achieved (ACH}

Univarsal Scraaning Stops STATUS C imandationg

Step 1. Schedule.

+ School personnal have extabiished a
schadule (Fall, Winter, & Spring) for the
implarmnEAton af uhivertal tordnent

= Bchool persannel o sbontificd and
debripled and assgned meaponsbilities

i A SROCETS 10 P iBInG ey oL dEtE Ras
Bty arsbabdishad

. Step 2. dentify.

= Targeted academic andfor behavioral shilly
o b screaned have been idgntified

Step 3. Select Moasurs.

* Meaware for conducting univernsa! soreening
% Chorion

= Moafieis mint eyt hameting abdguendmants

+ Srhaal personngl receive training i tha
IMmplarnaREAtISn. LEarnG. AR intermratation
[y LR Y

Slep 4, Scrpin,

* School-wide data (e g, CEM, disciplng
repores) are collected through an effiens
B effection IyUhomalic procete

Step 5. Dato Collection,

= Fldality chacki and implémantad 18 afiuns
efteclnve callecinin of dala

= Schoolk-wide database has boen ot up for
data entry and analysis

Step 6. Data Analysis.

= Geholl fite adeniied A Aeatrend i thid
mnalysis of data

= Dratas by wsed for instructiona
declilan making

Schulti K Whacdata FOOR

FITT Wi binie. e s Irtisbrrentil el BMlasibasn o Furioriful Progas dUHD AR LEMEay

For more information on this form, see page 22. The CD that accompanies
this book contains full-size versions of this reproducible in PDF.
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Data Analysis Checklist for Universal Screeners

Crnce universal screences have been conducted school-wide, follow the steps below
1o argamze and analyze data for making mstructional decisions

[ Separate sl scromners by class (2.9. homancdm teachar)

[] Score sach student's screenar (e.g. CEM)

[ 7] Fanks orgier seresner scores by clas. Rank from the NIGREst 1o Iowest performar m osch class (5o
Cladsroom Rank Order Chart).

[ 1@ty th class madian score.
[7] Campare tha class median score with lecal or national nasrm

|J Datorming whather thene 5 o class-wide problem (e.0. if the class madian falls within the frustration
range when comparsd 12 neams)

[ ] irciass maodisn falls within the ingtructional ranae. it i not & class-wide oroblem
I_I Identify the bottom 40% of stwdents who scored below the 167 - 35" percentile,
I__| Canduect Motivational versus Skl Deflcly Screener on tha bottom perfommen
|| iomnnity students in noed of imtarventions

| idderify mtervention to be used with sach student

I_l Plan progress monitoring schedula

AT Werinfsan Hovy to imelemend amd PMasntan 8 Seoceishd Prograr £ FON0 Aftainmini Cosmaany

For more information on this form, see page 2). The CD that accompanies
this book contains full-size versions of this reproducible in PDF.
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