
© Shell Education #50727—Read and Succeed: Comprehension Level 4 �

Table of Contents

Introduction . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 4
Research Support for the Read and 

Succeed: Comprehension Series . .  .  .  . 5
Standards Correlations .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 6
McREL Correlations Chart  .  .  .  .  .  .  .  .  .  .  . 7
Activities and Passages  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 8

Preview .(Apricot Banana Shake)  .  .  .  .  .  .  .  .  .  .  . 8
Preview .(The Origins of Skateboarding)  .  .  .  .  . 10
Predict .(Black Beauty) .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 12
Predict .(Emily in Trouble) . .  .  .  .  .  .  .  .  .  .  .  .  .  . 14
Prior .Knowledge .(Making Crayons) .  .  .  .  .  .  . 16
Prior .Knowledge .(Trash to Treasure) .  .  .  .  .  . 18
Set .a .Purpose .(Delightful Dolphins)  .  .  .  .  .  .  . 20
Set .a .Purpose .(Be a Careful Shopper) .  .  .  .  .  . 22
Ask .Questions .(The Gorilla Caper) .  .  .  .  .  .  .  . 24
Ask .Questions .(Will the Real Tasmanian Devil 

Please Stand Up?) . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 26
Make .Connections .(Bon Voyage)  .  .  .  .  .  .  .  . 28
Make .Connections . .

(Choosing a Camping Buddy) .  .  .  .  .  .  .  .  .  .  . 30
Context .Clues .(A Chilly Home)  .  .  .  .  .  .  .  .  .  . 32
Context .Clues .(Lost Eddie) .  .  .  .  .  .  .  .  .  .  .  .  . 34
Visualize .(Flags of the World)  .  .  .  .  .  .  .  .  .  .  .  . 36
Visualize .

(The Shepherd and the Wild Sheep) .  .  .  .  .  .  . 38
Story .Elements .(Racing a Tornado)  .  .  .  .  .  .  . 40
Story .Elements .(Hero for Today) .  .  .  .  .  .  .  .  . 42
Plot .(The Pencil Problem) . .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 44
Plot .(Wishing on a Star) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 46
Characters .(Mrs. Gerson’s Home Run) .  .  .  .  .  . 48
Characters .(The Woodpecker and the Lion) . .  . 50
Title .and .Headings .(The Flavor of Taste)  .  .  . 52
Title .and .Headings .(African Art) . .  .  .  .  .  .  .  . 54
Typeface .and .Captions . .

(Earth’s Tallest Mountains) .  .  .  .  .  .  .  .  .  .  .  .  . 56
Typeface .and .Captions .(Dog Diversity) .  .  .  . 58
Graphics .(Sight) .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 60
Graphics .(Deserts) . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 62
Topic .Sentences .(An Amazing Planet) . .  .  .  .  . 64
Topic .Sentences .(Aarrgg!  Pirates!)  .  .  .  .  .  .  . 66
Main .Idea .(Guide Dogs)  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 68
Main .Idea .(An Unusual Invention) . .  .  .  .  .  .  .  . 70
Details .(The Light at the End of the Tunnel) . .  . 72
Details .(How Animals “Talk”)  .  .  .  .  .  .  .  .  .  .  .  . 74

Main .Idea .and .Details . .
(Newton’s Laws of Motion) .  .  .  .  .  .  .  .  .  .  .  .  . 76

Chronological .Order . .
(Hatshepsut, the Female Pharaoh) .  .  .  .  .  .  .  . 78

Chronological .Order . .
(Gem From a Tiny Grain of Sand) .  .  .  .  .  .  .  . 80

Logical .Order . .
(Build Your Own Birdhouse)  .  .  .  .  .  .  .  .  .  .  . 82

Logical .Order . .
(How to Make a Simple Budget)  .  .  .  .  .  .  .  .  . 84

Fact .and .Opinion .(Pig Planet Nine) .  .  .  .  .  .  . 86
Fact .and .Opinion .(Basketball Greats) . . . . . 88
Proposition .and .Support . .

(Let’s Have Year-Round School)  .  .  .  .  .  .  .  .  . 90
Proposition .and .Support . .

(The Great T. Rex Debate) .  .  .  .  .  .  .  .  .  .  .  .  . 92
Author’s .Purpose . .

(Come to Our Class Play!) .  .  .  .  .  .  .  .  .  .  .  .  . 94
Author’s .Purpose .(Giving Stuff Away)  .  .  .  .  . 96
Compare .and .Contrast . .

(Softball Is Not Baseball) .  .  .  .  .  .  .  .  .  .  .  .  .  . 98
Compare .and .Contrast .(A Soccer Ball  

and a Basketball Have a Talk) .  .  .  .  .  .  .  .  .  . 100
Classify .(States of Matter) .  .  .  .  .  .  .  .  .  .  .  .  .  . 102
Classify .(What Makes an Insect an Insect?)  .  . 104
Cause .and .Effect . .

(Why You Feel Hungry) .  .  .  .  .  .  .  .  .  .  .  .  .  . 106
Cause .and .Effect .(Jet Streams) .  .  .  .  .  .  .  .  . 108
Draw .Conclusions .(Marta’s Decision) . .  .  .  . 110
Draw .Conclusions . .

(Dorothy and the Emerald City) .  .  .  .  .  .  .  . 112
Infer .(What Animal Is This?) .  .  .  .  .  .  .  .  .  .  .  . 114
Infer .(The Lady with the Lamp) .  .  .  .  .  .  .  .  .  . 116
Summarize .(Hawaiian Quilts) . .  .  .  .  .  .  .  .  .  . 118
Summarize .(Chesapeake Bay) . .  .  .  .  .  .  .  .  .  . 120
Paraphrase .(Families Then and Now) .  .  .  .  .  . 122
Paraphrase .(Jesters of Old, Clowns of Today) .  . 124
Table .of .Contents .(The Digestive System) .  . 126
Table .of .Contents .(American Indians)  .  .  .  . 128
Index .(Invertebrates)  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 130
Index .(Roberto Clemente)  .  .  .  .  .  .  .  .  .  .  .  .  .  . 132
Glossary .(Inventions in Communication) .  .  .  . 134
Glossary .(Immigration) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 136

Answer Key  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 138
Contents of the 

Teacher Resource CD .  .  .  .  .  .  .  .  .  .  . 150



#50727—Read and Succeed: Comprehension Level 4 © Shell Education�

Introduction
Comprehension .is .the .goal .of .every .reading .task . . .The .Read and Succeed: 

Comprehension series can .help .lay .the .foundation .of .comprehension .skills .that .are .
essential .for .a .lifetime .of .learning . . .The .series was .written .specifically .to .provide .the .
purposeful .practice .students .need .in .order .to .succeed .in .reading .comprehension . . .The .
more .students .practice, .the .more .confident .and .capable .they .can .become . . .

Why You Need This Book
 . • . It is standards based . . .The .skill .practice .pages .are .aligned .to .the .

Mid‑continent .Research .for .Education .and .Learning .(McREL) .standards . . . .
(See .page .7 .) . .

 . • . It has focused lessons . . .Each .practice .page .covers .a .key .comprehension .skill . . .
Skills .are .addressed .multiple .times .to .provide .several .opportunities .for .mastery . .

 . • . It employs advanced organization . . .Having .students .encounter .the .question .
page .first .gives .them .a .“heads .up” .when .they .approach .the .text, .thereby .
enhancing .comprehension .and .promoting .critical‑thinking .abilities .

 . • . It has appropriate reading levels . . .All .passages .have .a .grade .level .calculated .
based .on .the .Shell .Education .leveling .system, .which .was .developed .under .the .
guidance .of .Dr . .Timothy .Rasinski, .along .with .the .staff .at .Shell .Education . .

 • It has an interactive whiteboard-compatible Teacher Resource CD.  
This .can .be .used .to .enhance .instruction .and .support .literacy .skills .

How to Use This Book
First, .determine .what .sequence .will .best .benefit .your .students . . .Work .through .the .

book .in .order .(as .the .skills .become .progressively .more .difficult) .to .cover .all .key .skills . . .For .
reinforcement .of .specific .skills, .select .skills .as .needed . . .

Then .determine .what .instructional .setting .you .will .use . . .See .below .for .suggestions .for .
a .variety .of .instructional .settings:

Whole-Class or 
Small-Group Instruction

Independent Practice 
or Centers Homework

Read .and .discuss .the .Skill .
Focus . . .Write .the .name .of .the .
skill .on .the .board .

Create .a .folder .for .each .
student . . .Include .a .copy .of .
the .selected .skill .practice .page .
and .passage . . .

Give .each .student .a .copy .of .
the .selected .skill .practice .page .
and .passage . . .

Read .and .discuss .responses .to .
each .question . . .Read .the .text .
when .directed .(as .a .group, .in .
pairs, .or .individually) .

Have .students .complete .the .
skill .practice .page . . .Remind .
them .to .begin .by .reading .the .
Skill .Focus .and .to .read .the .
passage .when .directed .

Have .students .complete .the .
skill .practice .page . . .Remind .
them .to .begin .by .reading .the .
Skill .Focus .and .to .read .the .
passage .when .directed .

Read .and .discuss .the .Critical .
Thinking .question . . .Allow .
time .for .discussion .before .
having .students .write .their .
responses .

Collect .the .skill .practice .pages .
and .check .students’ .answers . . .
Or, .provide .each .student .
with .a .copy .of .the .answer .key .
(pages .138–149) .

Collect .the .skill .practice .pages .
and .check .students’ .answers . . .
Or, .provide .each .student .
with .a .copy .of .the .answer .key .
(pages .138–149) .
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As you read, ask yourself, “What is this text about?”  That is the 
main idea.  Then you can find the details that support the main idea.

 1. Read the story.  What is the main idea?  Write it in the top bar below.

Main Idea

Detail

Detail

Detail

Detail

Detail

 2. Details tell more about the main idea.  Write five important details in 
the chart above.

Do you think it is easier to find the main idea and details in a 
fictional story or a nonfiction text?  Explain.

 __________________________________________________

 __________________________________________________

 __________________________________________________

Skill Focus

Critical Thinking

Details
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The Light at the End of the Tunnel
“Which way should we turn now?” asked Mario.  His soft voice sounded 

like a shout in the still silence of the cave.  It startled Leah.  She stopped and 
looked down at her map.  “We need to keep going west,” she replied.  “It 
shouldn’t be much further now.”

The ceiling had gotten lower, and the two tired spelunkers were now 
forced to crawl along the cold, clammy floor.

“I don’t know how you talked me into this adventure,” Mario moaned.  He 
was dirty, hungry, and cranky.  With some effort, he struggled to squeeze his 
large frame through the most narrow part of the tunnel’s opening.  Then he 
looked up and gasped.  Leah was standing in front of him and had switched 
off her lantern.  Mario did the same.

The entire chamber was bathed in a soft, silver glow.  In the very center 
of the cavern was a chimney-like opening that allowed light from the full 
moon and star-clustered sky to filter in.  That was not the only source of 
illumination.  Embedded in the walls 
were small, luminous crystals.  It looked 
as if someone had attached diamonds 
to a set of outdoor lights and strung 
them throughout the cave.  Columns of 
colorful rock reached from the floor to 
the ceiling.  It no longer seemed like a 
cave.  It looked like a magical fairyland.

Mario suddenly remembered to 
close his gaping mouth.  Leah’s smile 
beamed up at him.  “So, do you think it 
was worth it?” she whispered.

“I can’t think of anything in my life 
that has ever been more worth the 
trouble!”  Mario cried in amazement.  
The two friends sat quietly in the 
beautiful cave for a long time.  Then, 
without a word, the pair turned and 
started the long, hard journey back 
home.
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A proposition is a writer’s opinion.  The writer wants the 
reader to agree.  So the writer gives support (reasons and 
information) to get the reader to share the same opinion.

 1. Read the title.  What do you think the writer’s proposition will be?

   ___________________________________________________________

   ___________________________________________________________

 2. Read the text.  Why was the traditional school year calendar developed?

   ___________________________________________________________

   ___________________________________________________________

 3. Write at least three details that support the writer’s proposition.

   ___________________________________________________________

   ___________________________________________________________

   ___________________________________________________________

State an argument against year-round school.

 __________________________________________________

 __________________________________________________

 __________________________________________________

Skill Focus

Critical Thinking

Proposition and Support
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Let’s Have Year-Round School
Summer vacation from 

school is too long.  Students 
have to review everything 
in the fall when they come 
back to school.  They have 
to re-adjust to the school 
schedule.

The traditional school 
year calendar was created 
when many people lived on 
farms.  Students had the 
summer off so they could 
help with the harvesting.  
Today, most people do not 
live on farms.  They do not 
need the whole summer off.

I propose that there should be more year-round schools.  In this model, 
school vacations happen throughout the year.  Students are still in school 
for the same amount of time.  The vacation schedule is just spread out 
throughout the year.  Instead of two months off in the summer, there may 
only be one month off.  Students could still go to summer camp and have a 
summer vacation.  Students and teachers would feel less burned out during 
the school year because their vacations would be spread out.

The research is mixed about 
whether year-round schools 
improve student achievement.  
Some studies show improvement 
whereas others do not.  Despite 
this, I still think the year-round 
school is a better model.  I think 
it can help with the problem of 
the long summer vacation.




