
Grades K–6

Expand your guided reading program  
with the best in authentic literature and 
teaching support

• 	�Award-winning titles and authors—
authentic, high-interest texts

• 	�Varied text types and genres

• Title-specific teacher support



GRADES K–6

Guided Reading
Expand your guided reading program with the 
best in authentic literature and teaching support

Only the Best Authentic Literature!

Varied text types and genres—
hand-picked titles representing a range 
of text types and genres to engage and 
develop lifelong readers.

Award-winning titles and authors— 
authentic, high-interest texts—a mix of 
classic titles and new favorites.

GRADE LEVEL GUIDED READING LEVELS
Grade K A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 1 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 2 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 3 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 4 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 5 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Grade 6 A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z 

Carefully-Leveled Texts
Grade-level collections include titles one grade level above and one grade level below the Fountas & Pinnell 
Text Level GradientTM to address the needs of both struggling and advanced readers. The recommended  
Fountas & Pinnell aligned levels are shown in bold.
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Perfection Learning®

Monster Math Picnic

Author: Grace Maccarone

Genre: Informational Text

Guided Reading Level: G

English Language 

Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Place two bowls 

of dirt and a cup of water on 

a desk. Explain to students 

that the same kind of dirt is in 

both bowls. Pour water into 

one bowl and stir to make 

mud. Explain that there are 

now two different kinds of dirt. 

Ask students to identify the 

difference. Display a photo of 

a beach. Then ask students 

how sand is different from dirt. 

Show students a photograph 

of a squirrel and ask 

volunteers to describe it. Ask 

students to raise their hands if 

they have seen squirrels in a 

yard. 

Synopsis  Ten monsters go to a picnic and participate in various 

activities. In each scene, some monsters choose to do one activity while 

some choose another activity. The total number of monsters in the two 

activities always equals the number ten. At the end of the book there are 

supplemental activities to reinforce the math concepts.

LEVEL G

Introduction: Explore Informational Text

Point out that Monster Math Picnic is a math informational book about  

ten monsters on a picnic and shows how they divide into groups for 

activities. Provide examples of how a group of ten items can be sorted 

into two groups. Explain that the author used imaginary characters to 

show the math concept of various groupings of ten.

Vocabulary

Tier One: eight, four, one, two

Tier Two: bees, bread, cheese, dream, fl ies, fl oat, happy, monster, mud, 

ready, sand, sleep, squirrels

Word Work

Introduce vocabulary in context as it appears within the book before or 

during reading. Group together like items in the classroom, such as kinds 

of paper. Explain that different types of paper make a group because the 

items are alike. Show students the pages in the beginning of the book 

where eight monsters play in mud and two monsters play in sand. Ask 

students how mud and sand are alike. Use student responses to clarify 

that mud and sand can be grouped together because they are both kinds 

of earth, or ground. Read the words one, two, and eight. Ask volunteers 

what kind of group these words fi t into. 

Show students the pages in the middle of the book where one monster 

wants to rest and nine want to play. Ask students to identify where the 

monster is resting. Have students name some places they like to rest. Call 

for volunteers to identify where monsters are playing. Invite students to 

name some places they like to play.

Author: Grace Maccarone
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Guided Reading Teacher Resource
• 	�assessment support including running records and behavioral

observation guidelines for each guided reading level

• 	�history and principles of guided reading

• 	�management ideas and record-keeping reproducibles

• 	�support for using the Lesson Plan Cards

• English Language Learner support

4 Guided Reading Teacher Resource

What Is Guided Reading?
Guided Reading is a highly effective form of small-group 
instruction. The flexible, dynamic grouping that characterizes 
guided reading offers student-centered, differentiated 
instruction. The overall goal of 
guided reading is to offer students 
an opportunity to use and develop 
reading strategies as they read just 
beyond their independent reading 
level with just enough support 
from the teacher.

Small-group instruction for reading 
dates back to the late 1800s in the 
United States. Small groups were 
the answer to the wide range of 
reading abilities present among 
students at the same grade level. 
Teaching the class as a whole 
with one text wasn’t challenging 
for some while frustrating for 
others. Today’s guided reading 
groups have adopted the best of 
small-group reading instruction—a 
better text-child match—while 
eliminating the rigidity of the 
groups and some of the practices 
that could work against a strong 
self-concept in developing readers.

The principles that form the basis for guided reading today first started 
during the 1980s in New Zealand and Australia with the work of Marie 
Clay. Marie Clay’s teachings identified reading as a strategic process 
where students needed to be actively involved with the text.

Small-group instruction provides 

special opportunities to observe 

learners closely and to get to 

know them better as learners and 

as individuals. It is a time when 

we can “hold the bicycle seat” for 

those who are wobbling their way 

through new challenges in text 

and ensure that their experience 

is both positive and strategic.

—Linda Hoyt, Snapshots: Literacy 
Minilesson Up Close

15020_GRL_ProgramTeacherResource.indd   4 6/30/15   8:50 AM
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Classroom Ready with Extensive Teacher Support

Perfection Learning®

Five Little Monkeys Jumping on the Bed

Author: Eileen Christelow

Genre: Fiction/Poetry

Guided Reading Level: E

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Show a photo of 

real monkeys. Have students 

compare and contrast the 

monkeys in the book with 

real monkeys. Similarly, show 

several images of real-life 

doctors, and have students 

describe how the doctor in the 

book is similar or different.

Synopsis  Based on the classic children’s rhyme, Eileen Christelow’s

version includes lively illustrations and a few pages at the beginning 

describing the monkeys getting ready to go to bed. One by one, each 

monkey falls off the bed and is ordered by the doctor to stop jumping. In 

the end, the monkeys fall asleep and their mama gets to go to bed too.

LEVEL E

Introduction: Explore Poetry
Explain to students that this is a fun-to-read story based on a rhyme 

they may recognize. Ask students if they are familiar with “Five Little 
Monkeys Jumping on the Bed.” Have a volunteer recite a few lines. Point 
out that this rhyme counts down from fi ve to one.

On the board, list the rhyming words from the main part of the story: 
bed, head, said. Ask, When two words rhyme, which parts sound alike: the 
beginnings, the middles, or the ends? Point out that even though the words 
rhyme, or sound the same at the end, they are spelled differently. 

Discuss how stories are organized. Say, Most stories are told in time 
order, which means the author tells about what happened fi rst, next, and 
last, in that order. Choose a familiar story, such as “Little Red Riding 
Hood” or “The Gingerbread Man,” and have students help you describe 
the sequence of events in order.

Vocabulary
Tier One: brushed, bumped, jumped, said

Tier Two: bedtime, doctor, fell, monkeys, pajamas

Word Work
Introduce vocabulary in context as it appears within the book before 
or during reading. List brushed, bumped, jumped, and said. Use the 
vocabulary to discuss past tense and present tense verb forms. Have 
students identify the -ed ending and discuss how it changes the meaning 
of a verb. Then point out the irregular verb form of said. Ask students to 
identify the present-tense form (say), and then point out that fell is also 
an irregular past-tense verb. 

Compare the literal and nonliteral meanings of fell used in the text. Ask 
students what it means to fall asleep, and have them explain in their own 
words the difference in usage between fell off the bed and fell asleep. Point 
out the monkeys’ pajamas on the front cover. Explain that pajamas, like 
pants or jeans, is always a plural. Have students identify the two smaller 
words that form bedtime, and discuss the meaning of the compound.

15007GRL_FiveMonkeys_E.indd   1 11/24/14   2:51 PM

Pre-packaged 6-packs 
in hanging bags with  
Lesson Plan Cards

�Storage bins with leveling labels Bookroom support
•	� �leveling labels for each book in the collection 

•	� downloadable book detail labels, customizable for 
your specific needs

•	� downloadable title database to help match students 
with the “just right” book
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Downloadable  
title  
database

Lesson Plan Cards 
for every title

• 	�text-specific instruction
and activities

• focus on critical reading skills

• writing mini-lessons

• 	�everything teachers need
at their fingertips!
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Biscuit and the Baby
Capucilli, Alyssa Satin

GRL: G LEX: 230



Perfection Learning®

LEVEL M

Introduction: Explore Poetry 
Explain to students that this is a fun-to-read book of poems about the 

months of the year. Describe poetry. Poetry is a genre, or type of literature, 
usually written in a series of short lines with words put together to create a 
certain rhythm, or beat, much like music or a song. Poems are written with 
words chosen for their sounds as well as their meaning. Poems often have 
rhyming words.

Explain that in this book of poetry, the main character loves to eat 
chicken soup with rice in all kinds of places while enjoying all kinds 
of season-related activities. Say, As we read the book, notice the author’s 
fun choice of words. Watch for repeated words, made-up words or words 
used in new ways, rhyming words, and alliteration. Alliteration is when the 
fi rst letter or sound is repeated in two or more words. “Silly Sally” is an 
example of alliteration. Tongue Twisters are examples of alliteration. “Peter 
Piper picked a peck of pickled peppers.” Can students think of other tongue 
twisters or alliterative phrases? Perhaps someone has an alliterative 
name.

Vocabulary
Tier Two: anniversary, bangled, baubled, concocting, crocodile, gale, 
gusty, pepped

Tier Three: Bombay, Nile, Spain

Word Work
Introduce vocabulary in context as it appears within the book before or 
during reading. Call attention to the author’s unique use of some words.

November poem: “In November’s gusty gale.” Even though gale 
means “a strong wind,” explain to students that adding the adjective 
gusty adds more strength to the wind and creates alliteration.

December poem: “A baubled, bangled Christmas tree.” Explain that bauble 
and bangle are both nouns, but the author adds -ed and uses them as 
adjectives to describe a Christmas tree with lots of decorations, or lots of 
baubles and bangles. Using these words as adjectives forms alliteration.

Chicken Soup with Rice

 Author: Maurice Sendak

Genre: Fiction/Poetry

Guided Reading Level: M

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Point out Spain, 

Bombay, and the Nile on 

maps. Share a photo of a 

crocodile. Demonstrate the 

meaning of concocting by 

using a bowl or a pot and a 

large wooden spoon. Pretend 

to add multiple ingredients, 

stirring to mix them up.

Synopsis  Maurice Sendak’s rhythmic portrayal plays with language

as chicken soup with rice is enjoyed with many activities and in many 

types of weather throughout the months of the year. Readers have fun 

with language and learn the months at the same time.

 Author: Maurice Sendak

14963GRL_ChickenSoup_M.indd   1 11/25/14   8:10 AM

Perfection Learning®

Phonics and Word Recognition
Discuss the /—oo/ sound. Call attention to the June poem. 
Explain that there are actually three spellings of the  
/—oo/ sound in the June poem. Establish that June, group, 
droop, and soup all have the /—oo/ sound. Isolate the 
three spelling patterns. (oo, ou, u_e) Brainstorm and 
build word lists reflective of the three different spelling 
patterns.

Fluency
Model the rhythm and expression inherent in Maurice 
Sendak’s poetry. Have fun with the language. Read 
each poem aloud. Then have students read with you. 
Offer interested students an opportunity to select a 
poem, practice it, and read it aloud for the group or 
even the class.

Share Carole King’s musical version of this text. It 
can be found at the link shown below. Discuss with 
students whether they think this musical presentation 
adds interest to the text. Establish how the music lends 
fluency to the reading of the text.

http://youtu.be/sNBzJlpwChU (Carole King’s 
musical version featuring actual pages from the 
printed book)

Offer students opportunities to perform/sing the text 
for individual months in pairs or small groups.

Reading Literature
Use a document camera to project the January poem. 
Explain that the author chose his words carefully to 
create just the right feel, or rhythm, in his poems. 
Begin by identifying the rhyming words in the 
first poem. (nice, ice, rice, twice) Then point out the 
repeated words. (rice, sip/sipping, chicken soup with 
rice) Finally, discuss alliteration. (slipping, sliding, sip, 
sipping) Continue discussing these elements with each 
of the poems.

Writing
Ask students to select one of the poems and modify 
the chorus by changing the repeated word. Remind 
them to play with the language but to also maintain 
the meaning of the poem. Provide time for them to 
share their new versions. An example might be

In August it will be so hot/ I will become 
a cooking pot/Boiling soup of course—
why not?/Boiling once, Boiling Twice/
Boiling chicken soup with rice.

14963

Understanding the Text 
Literal: In which four months does the character 
become someone or something else, and what 
does he become? Use the illustrations and the 
text to find the answers. (May, robin; August, 
cooking pot; November, whale; December, 
Christmas Tree)

Interpretive: Discuss how the character 
changes throughout the book. What causes the 
character to change? How are the character and 
the setting related? Use evidence from the book.

Applied: Discuss that the poems are written 
with a chorus similar to the chorus in songs. 
Discuss the meaning of the word chorus and 
challenge students to find where the chorus 
occurs in each poem and which words stay the 
same each time and how each chorus differs.

14963GRL_ChickenSoup_M.indd   2 11/25/14   8:10 AM

Expand your guided reading program with 
foundational collections featuring a 50/50 mix of the 
very best fiction and informational titles available!

A 50/50 mix of fiction and informational titles with a range of text types and genres—
historical fiction, myths and folktales, realistic fiction, poetry, biographies, and narrative nonfiction.

Award-winning and celebrated authors—Newbery, Caldecott, Coretta Scott King, 
and more.

New and classic literature—traditional titles to contemporary literature destined to 
become classics. 
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Title-Specific Lesson Plan Cards

A	� TITLE DETAILS 
Includes text structure, author, genre, and GRL

B	 SYNOPSIS

C	� INTRODUCTION 
Introduces the genre/text type

D	� VOCABULARY and WORD WORK 
Tiers One, Two, and Three vocabulary practiced in context

E	� ENGLISH LANGUAGE SUPPORT 
Title-specific vocabulary support strategies for ELLs

F	� UNDERSTANDING THE TEXT 
Three levels of text-based comprehension activities 
support close reading strategies

G	� PHONICS AND WORD RECOGNITION 
Application of relevant reading foundational skills

H	� FLUENCY or TEXT FEATURES 
Fiction Lesson Plan Cards—Fluency activities deepen  
reading comprehension

	� Informational Lesson Plan Cards—Text Features provides 
discussion points to explore text structures and features

I	� READING LITERATURE or
READING INFORMATIONAL TEXT 
Suggestions to guide students in applying critical 
reading strategies

J	� WRITING 
Text-based writing supports reading/writing connection
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Each collection features
• �6-packs of 10 individual titles—60 books per level

• �50% fiction and 50% informational titles

• title-specific Lesson Plan Cards

• �a variety of text types, genres, and themes

• �a Guided Reading Teacher Resource

• �complete storage and labeling solutions

Perfection Learning®

Phonics and Word Recognition

Discuss the relationship between vowel sounds and 

syllables. Create a T-chart labeled one syllable and two 

syllables. Choose a few pages in the text, and have 

students clap to count syllables as they read aloud 

words from those pages. Have students guide you in 

listing words in the appropriate columns. Review the 

words in each column as you explain that the number 

of vowel sounds in a word correlates to the number 

of syllables. Point out that the number of vowel letters 

may not correlate to syllables because some vowels 

are silent and some vowel sounds are created by 

combinations of letters.

Fluency

As you model reading aloud the story, emphasize the 

difference between the prose on the first few pages of 

the book with the rhythm and expression inherent to 

the poetic part of the story. Help students identify the 

differences. (no rhyme or rhythm at the beginning)

Have students read aloud the story. For the prose 

at the beginning of the story, have one student at a 

time read aloud each sentence. For the rhyming part 

of the story, divide the class into two groups. Have 

one group chorally read aloud the section from “Five 

little monkeys jumping on the bed . . .” through “ 

. . . and the doctor said.” Then have the second group 

chorally read aloud “No more monkeys jumping on 

the bed!” Encourage students to have fun and to read 

with enthusiasm. 

Reading Literature

Work with students to write a brief summary of the 

events in the story. Have students guide you in creating 

a list, in order, of the sequence of events. (1. The 

monkeys take a bath. 2. They put on their pajamas, and 

so on.) Then list sequence words, such as first, second, 

next, then, last. Model using the words to describe 

events from the book in time order, and then have 

volunteers follow your model to do the same. Have 

students refer to the back cover of the book, and ask 

if anyone has read any of the other books in the Five 

Little Monkeys series. Discuss how the other books are 

or might be similar to or different from this one, based 

on having read them or by looking at the covers.

Writing

Work as a group to write a counting rhyme. Have 

students vote on an animal and a setting, and use 

their choice as the basis of the rhyme. (birds in a tree, 

frogs on a log, cows in a field) Help students come up 

with rhyming words. Afterward, have students create 

drawings to accompany the story.

15007

Understanding the Text 

Literal: What four things did the monkeys do 

before they started jumping on the bed? Refer 

to the book for your answers. (bath, pajamas, 

brushed teeth, said good night) Why was the 

mama so happy at the end? (because she got to 

go to bed)

Interpretive: Discuss the numbers of boy 

and girl monkeys. Have students first use the 

illustrations to determine how many of each 

there are. Then work with them to use the 

possessive pronouns in the written text to 

confirm the answer. (three boys, two girls)

Applied: Discuss counting songs and rhymes, 

including why they are common and popular. 

(teach counting, easy to read and remember, 

fun to recite) Ask students if they liked Eileen 

Christelow’s version of “Five Little Monkeys” 

and to explain why or why not.
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Five Little Monkeys Jumping on the Bed

Author: Eileen Christelow

Genre: Fiction/Poetry

Guided Reading Level: E

English Language 
Support 

Offer realia, gestures, 

or photos to support the 

introduction of the new 

vocabulary. Show a photo of 

real monkeys. Have students 

compare and contrast the 

monkeys in the book with 

real monkeys. Similarly, show 

several images of real-life 

doctors, and have students 

describe how the doctor in the 

book is similar or different.

Synopsis  Based on the classic children’s rhyme, Eileen Christelow’s

version includes lively illustrations and a few pages at the beginning 

describing the monkeys getting ready to go to bed. One by one, each 

monkey falls off the bed and is ordered by the doctor to stop jumping. In 

the end, the monkeys fall asleep and their mama gets to go to bed too.

LEVEL E

Introduction: Explore Poetry
Explain to students that this is a fun-to-read story based on a rhyme 

they may recognize. Ask students if they are familiar with “Five Little 
Monkeys Jumping on the Bed.” Have a volunteer recite a few lines. Point 
out that this rhyme counts down from fi ve to one.

On the board, list the rhyming words from the main part of the story: 
bed, head, said. Ask, When two words rhyme, which parts sound alike: the 
beginnings, the middles, or the ends? Point out that even though the words 
rhyme, or sound the same at the end, they are spelled differently. 

Discuss how stories are organized. Say, Most stories are told in time 
order, which means the author tells about what happened fi rst, next, and 
last, in that order. Choose a familiar story, such as “Little Red Riding 
Hood” or “The Gingerbread Man,” and have students help you describe 
the sequence of events in order.

Vocabulary
Tier One: brushed, bumped, jumped, said

Tier Two: bedtime, doctor, fell, monkeys, pajamas

Word Work
Introduce vocabulary in context as it appears within the book before 
or during reading. List brushed, bumped, jumped, and said. Use the 
vocabulary to discuss past tense and present tense verb forms. Have 
students identify the -ed ending and discuss how it changes the meaning 
of a verb. Then point out the irregular verb form of said. Ask students to 
identify the present-tense form (say), and then point out that fell is also 
an irregular past-tense verb. 

Compare the literal and nonliteral meanings of fell used in the text. Ask 
students what it means to fall asleep, and have them explain in their own 
words the difference in usage between fell off the bed and fell asleep. Point 
out the monkeys’ pajamas on the front cover. Explain that pajamas, like 
pants or jeans, is always a plural. Have students identify the two smaller 
words that form bedtime, and discuss the meaning of the compound.
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